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Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

Key Principles

By following these key principles we believe that we can maximise the impact of our Pupil
Premium spending:

High expectations

Providing a culture where staff believe in all children and no excuses are made for under-
performance. We will strive to overcome barriers to learning for pupils and give every in-
dividual the best possible chance of success.

High Profile

Diminishing differences in attainment will receive the highest priority in school. We adopt
a whole school approach with all staff involved in identifying pupils in need and the barri-
ers to their learning.

Early Intervention

We recognise that high quality early years provision with a strong emphasis upon devel-
oping early reading and number skills is crucial to all pupils, but particularly those who
have experienced disadvantage in early life.

Inclusive Provision

We acknowledge that pupil premium pupils are not always socially disadvantaged and at
risk of underachievement. Likewise, there are many pupils that we would consider to be
vulnerable that are not in receipt of pupil premium funding and do not receive this addi-
tional funding

High Quality Teaching and Learning

We recognise that the biggest factor in high standards of pupil attainment is high quality
teaching and learning. We will continue to ensure that all children receive good teaching.
We will ensure consistent application of key elements of teaching and learning such as
planning, marking and assessment and carry out moderation activities to reinforce this.
We give high priority to our appraisal systems for teachers and teaching assistants and
ensure that high quality professional development is available to all staff.
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Emphasis on Basic Skills

We will concentrate our spending on achieving the highest possible standards in English
and mathematics. This may be in the form of direct teaching and intervention or may be
indirect through improving attendance, behaviour or access to resources and support.
We place the highest Importance on the breadth of the curriculum. Pupils must access
the very broadest opportunities.

Strategies
Identifying Need
Staff will assess the progress of PP pupils regularly. Pupils will also be consulted and

asked how they feel they are progressing and if there are any areas in which they feel
need additional support.

School overview

Metric Data

School name St Margarets at Hasbury CE primary
school

Pupils in school 195

Proportion of disadvantaged pupils 41 chn - 21%

Pupil premium allocation this academic year £1,385 = £56,785

Recovery premium funding allocated for this £6,525
academic year

Academic year or years covered by statement = 2022-2023

Publish date November 2022

Review date October 2022

Statement authorised by

Pupil premium lead Sara Shepherd/Louisa Hill
Governor lead Jane Price

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £56,785

Recovery premium funding allocation this academic year £ 5,800

Pupil premium funding carried forward from previous £ N/A
years (enter £0 if not applicable)

Total budget for this academic year £ N/A




If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Slalement of intent

Througn our C/lrish'an Fah%, we ac/mowledge our respansibilify fo all, fa enrich Iives and shaw Iave and respecf
wiHu’n our schaal and Hte communify. We believe in eclucah’ng Hle wnole cnilcl. We cherish everyone anc[ encourage

everyone fo kreat each other as unique individuals. We want the children of St Margarels ot Hasburg CE Primary School

1‘0 be carlng and respecé[ul LLOWGFCIS one anof/}er; /eam [0 [)e canfidenf and courageaus in H}e f'GCG Gf c/zal/enges; be H;e besf fhey can

be.

I have come that they may have lire, and have it ko the gull (John 1010)

'Living life in all ils Fullness’

In upho[ding Hmis vision we demonsfrale a commitment lo exce”ence and con|:inuou,s 9rowH1 Hmrougn developing

leodership in every ro[e, brust and h'o,nsparencg.
Ab St Morgorets ab HasburH we deliver a broad and balanced curriculum thal clevelops children's:
Creahvihj, Independence, Curiositﬂ, Emo|:iono,l Infe“igence o,ncl resilience.

We are rigorous, robusk and relentless in. our pursuit of excellence hrough having e highest expeckakions of the
children and ourselves. Tt is the skrength. of our relationship thak allow us ko deliver o high-qualiby educakion ko all
The facus of our pupil premium skrateqy is ko support disadvantaged children ko achieve well in all aspecks of school
ige. Our shrakegy is inkended ko suppork the needs of all our vulnerable children whilst suskaining and improving

acnievemenl of Hleir non disadvonloged peers o[so.

High quo[itg leacning ina nurluring environment is o,t Hw neark of our approach. AH our cni[dren have Hle right lo
J:ee[ safe and secure in an environment Hmo,t Priorihses |:neir emohono,l we[lbeing alongside Hneir academic
acnievemenl. High qua[itﬂ feaching (EEF) is proven |:o have Hw greater impacl on c[osing Hne diso,clvo,nl'aged

aHoinmenl gap o,nd o,t Hle same hme wiH benefil' Hw non—disadvantaged cnildren in our scnool.

Our core value Wnen maldng decisions o,bou,l using PuPi[ Premium J:unding it is imPorfo,nt |:o consider H1e context of

H1e SChOOl and H1e sul:)sequ,enl cna”enges fo,ced. This a[ongside researcn conducted bH Hw EEF

Our APPI‘OOCI’)

L Provide a cuuure where Sl’aH,’ believe in Qll chilclren and no excuses are made I.'Of‘ underperformance‘ We

wiu slrive Lo overcome barriers Lo leo,rning for Pupils o,nd give every inc[ividuo,l Hle besl Possible chance of

success.




o e recognise that high ctuo,lilg earlg years Provision with a slrong emphasis upon developing eo,r[H reo,ding
and number skills is crucial to all Pupils, but Parhcularlg those who have exPeriencecl cliso,clvan[age in earlH
[iJ:e.

o e recognise that the biggest fo,ctor in high standards of P“Pi[ altainment is high cluo,lifg keaching and
[earning. We will continue to ensure that all Pupils receive 9ood feo,ching. We will ensure consistent applica—
bion of |<e3 elements of teaching and [earning such as P[o,nn'mg, mo,rk'mg and assessment and carry ouk
moderalion aclivilies to reinforce this. We give high Priorifg bo our o,PPro,iso,l sgskems for teachers and

teoching o,ssis}o,nts o,nd ensure Hwk high quo,lifg PrOFessiona[ developmenl is avai[able lo a” slaﬂt.

®  Pupil Premium funding will be allocaled following a needs analysis which will idenligy priorily classes,
groups or individuals.

® We also recognise thal not all children who are socially disadvantaged are registered or qualigy for free
school meals. We reserve the right o allocake the Pupil Premium finding fo suppork any child or groups of
children the school has legilimalely idenlified as being socially disadvantaged.

® Through our curriculum WeE ensure H‘LOIT leaching and learning meets Hwe need OI.' 0/” Hw children.

Challenges

This delails the kea cha”enges to achievement that we have idenhped among our disac{vanlaged Pupils.

Chauenge Delail of chouenge
number
| Alainment in Phonics
AHainmenl in read‘mg, wrihng o,nd maHms
3 Pupils enlering school wiHm limiled Eng[ish/no English
4 High o,nxielg in children.
5 |_ow oHendance

Research suggesl H'xal children enhHed lo PPG are less lil(elH lo do as we“ as Hteir non—disadvanlaged peers in educahon. The
quulilg of Leaching and learning delivered in Hte classroom is imperahve lo narrcwing Hle gop in aHainmenL Inlernal and
exlernal (where avoilable) assessmenls indicate H;d reading, wrihng and moH\s aHainment among Hte disadvanlaged children

is significanHH below Hnd of non—disadvanl’aged children.

Inlended outcomes

This explains H’Ie ou}comes we are aiming fOI" bH H’le end Ol: our currenl’ sl’ral’egg Plan, and l’lOW we Will measure whelher H’Leg have been

achieved,




Inlended ou[come

Success cri}eria

To achieve sustained improvement in reacling fluencu and phonics

aHainmen[ (screening check).

Alfainment in line with national. Children will have accessed small

9I"OUP in ClQSS SUPPOFL

GOOd or beHer progress in read‘mg, wrihng and maHms among

disadvantaged children.

Increase in Percenlage of pupil premium pupils reaching age ex-
pected in KS2 SATs
Evidence will be 9aH';erecl using reading age (Progress Test in

MOH‘LS or similar) cmcl encl 0].‘ I(GU sfage 2 assessmenfs

High qualitg Pro;essional [earning for teachers and teaching

assistanls HIO,E improves del'werH in H‘»e classroom

External ancl inl:ernal Proressional [earning OPPOFITUﬂiITieS impact

direcHH on H’te oulcomes ].‘Ol’ chilclren.

Children arriving new to countru ma|<e good progress (baseline

using Beu Foundahon assessment)

Chi[dren are accessing an o,dapted curriculum and ho,ve mode

significanl progress againsl Hwe EAL assessment fro,mework

Chi[dren are ab[e to regu[ale Hweir emohons in order |:o concentrote

Ctl SCl’lOO[.

SuPPort is in Plo,ce o,[ong wiH1 a range of squlegies when faced

wiHm difficu[hes o,nd reo,chve when difpcuu situahons occur.

Well—targeted nurlure SUPPOFL and behaviour strategies ensure

Hwat learning hme is mo,ximisecl.

To achieve ancl susta'm improved a“endance for au pupils and

Parhcu[ar[u our disadvantaged Pupi[s

Who[e SCl’IOOl Pupil o,bsence l'O be under 50/0 o,nd Persistent O,b-

sence |:o be under |5°/o to be more in ['me wiH1 no,hono,[ averages

Teaching

Budgeled: £10,500

Ac[ivilﬂ Evidence that suPPorls this oPProach Chouenge
number(s)
addressed

Purchase standardised diagnoshc assessments Standardised test can Provide reliable insighks into specific | ,2 3

slrengst and weaknesses of each Pupil bo help ensure HweH
receive the correct additional supporl leough qualitﬂ first
Leaching and infervenlions.

EEF

We are developing our reading and Phonic stral- | Phonics has a Posihve impact overall (+5 months) with very |' 2' 3

eqy to ensure all children can learn to read and | extensive evidence and is an important componenl in the devel-

read to learn so that no child is left behind. oPmenl of earlH readmg s|<ius, parhcularlu for children from




TAs wiu receive training cmd coaching lfo fouow

a slru,clu,recl Programme and Precision [eo,ch LO

pupil gOPS H‘»rough EYFS-KSI on a dOleH basis.

Parents will be involved, Lraining and suPPorted.

disadvon[aged backgrounds. If an older reader is slruggling
with decocl'mg, Phonics approaches will shill be appropriale.

(EEF Teach‘mg and Learning Toolkit — Phonics)

To use evidence based Prachce in teach'mg bo EEF - clua[ihj ]:irsl Leachmg is the mosk effechve way bo 2,35
suppor[ oubcomes for disadvanlaged Pupils‘ improve oubcomes for disadvanl’aged children.
This would include Rosenshein principles/
science of learning
(exit Hckefs, ABC, hinge quesl‘ioning, quizzes)
CPD for teachers and Teaching Assistants to Torgeked deP[onenL where keaching assistants are lrained |, 2, h
suPPorl teach'mg and [earning (live marl(mg, to deliver an intervention to small groups
checking for understanding, feedbo,ck)
CPD for suPPort skaﬂt Inveshng in Pro;essional developmenf for teaching assistants | 2_ 3 4'
bo deliver structured interventions can be a cosf—ejtfechve ap- 5,
All SUPPor} Sloff will benefit from a regulqr Proo,ch bo improving learner outcomes due to the large differ—
schedule of tm‘mmg sessions deSigned o meek ence in efficacy belween differenf dep[ogmenls of teach'mg
suPPort slaff specific needs to suPPort leaming assistants. (+4 months)
and ensure a consistent aPProoch in feach'mg
leaming, inc[uding: Targeted deP[o\ijent where teaching assistants are lrained fo
deliver an inkervention to small groups or individuals has a
o © |ie marl(mg higher impac}.
e o Feedback
e o RWI (EEF —Teaching and Learning Toolkit — Teaching Assistank
. Inkerventions)
e O Language skills
e O Qua[itﬂ inferachions
Qualh[y firs;[ feaching DFE rePort: supporhng the altainment of disadvantagec{
children: arhcu[ahng success and good Prachce.
Conkinue fo deve/a/o fo fol/awing ;leaching Feedback (+8months — EEF toolkit) 2,3 45,

s;[ra;[egies in a” c/asses;

Feedbac/( — ensure Hmf }reedback Prow‘des is

instant and effech've

EEF |F00”(i|? o,nd reseo,rch Sl’lOWS H‘LOL 0“ H’le OPPrOQCheS

which we wi“ focus on mo,|<e Posihve differences to Hw

attainment and progress made |33 all children.

ths:/ / eclu,co,honendowmenllcoundahon.org‘u,|</ educalion-

evidence/ leaching—learning—toolkit/ Jceedback



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

A
Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted:£11,700
Activity Evidence that supports this approach Challenge
number(s)
addressed
Same day See feedbo,ck above 2,3,4
infervention
The effects of high—qualifg keoching are esPecio,“B significo,nf for Pupils from
disadvontaged backgrounds: over a school year, these Pupils 9oin |5 Heo,rs‘
worth of leam‘mg with very eJ:J:echve teachers, comPared with 05 years with
Poorlg Performing teachers. In other words, for poor Pupils the difference be-
tween o 9ood teacher and a bad teacher is a whole Hear‘s [eaming. Sulton
Trush.
Daily readmg (TA Evidence suggesfs that there is a Posihve relahonship between reading 1,2 3,4
addikional hours — frequency, reacling en\joament and altainment (Clark 20”; Clark and Douglas
jO mins dally x> 2010). Reading enjogmenf has been reported as more important for children’s
e educalional success than their fo,mi[\tjls socio-economic stalus (OECD,
2002) There isa Posihve linl( belween Posihve a&ituc{es Lowards reading and
scoring we” on reading assessments (Twist eL aL 2007)
Other benefits to reading for P[eo,sure include: bext comPrehension and
grammar, Posihve reading athtudes, Pleasure in reacling in laker life, increased
general knowledge (Clark and Rumbold, 2006).
Additional phonics Phonic approaches have o slrong evidence base indicahng a Posihve imPacL on 1,2,3,4

sessions fargefed ot
disadvanfages pupils
who require }rurfher

p/wm‘cs suploorf

Pupils, Parha“g from disadvantaged backgrounds. Targeled Phonics inkerven-
Hons ho,ve been shown to be more effechve when de[ivered as regular sessions

over a PeI"iOC[ UP tO |2 WCCI(S.

hHPs:/ / eclu,co,honenc[owmenllcoundahon.org‘uk/ educalion-evidence/! teaching -

learning-toolkil/Phonics



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Mommg « kables/number RePealed sgslemahc Pro,c|:ice of hmes [ables is effechve cmd H\is declo,ro,hve 2, 4
chts knowledge serves as a building block for Proceduro,l knowledge. This process is
the |<e3 to making the relrieval of basic times tables fo,cks fluent for Pupi[. (Has-
selbring, Lotk & Zydney, 2005)
Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted: £30,000
Activity Evidence that supports this approach Challenge
number(s)
addressed
Nurture Over the years, nurfure rooms have deve[oped and theorists 2,4,5
such as Bruce PerrH whose work around micro lransgressions
ho,ve infcrmed Hw importance of Hle nurturing space. Also,
John Bow[bgls work around Altachment Theorg is recognised
and suPPorLed in the eJ:J:echveness of the nurkure room.
Sus;lain Hle qualify of socia/ and leere is extensive evidence associahng chi[dhood social ancl 2,4,5
emoh’onal (SEMH) leaming. Learning emohonal skills wiH‘u improved outcomes o,t school o,nd in la[er
mem[ar sessions in;lema/ and extlemal liJ:e (e.g. improved academic performance, aHiluc{e, behaviour
and relahonships wiH‘» Peers)
Mtlps://eclucalfionendowmenl'poundahon.org.ul(/educahon-
eviclence/teaching—leo,rn'mg—toolkil/social-and-emohono[—
learn‘mg
Enrichment/Extra- curricular Provision EEF slales that all children deserve a weu—rounded, cuuurauﬂ 12, 3,4,5,

A]:ter SCI’)OO[ c[ubs, Purchasing Of reod—

‘mg materials, Musica[ 'msh‘ument tuihon,

rich, ec{ucahon. Enrichment aPProach can direcHH imProve pu-

Pil‘s o,|:ta'mment

Trips
LH- 43.74 AH — £9.98
LT — £9.98 DPA — £ 982 for 36 sessions
APFH - £10.81 MS — £ 16.53
Science ~(clubs, not sports) Trips — Books -

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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